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Abstract 
This study investigates the regular school teacher’s ability to handle students with learning disability and their understanding and 
acceptance level to integrate the LD students into the regular school set up in Dubai and Abu Dhabi. A 5 point scale consisting 25 
items was designed to collect data from schools. Statistical techniques like. t- Test and ANOVA was used to find the difference in 
perception among teachers. This study can propose suggestions to the school authorities and also guide them on the specific 
requirements of resources to meet the needs of students with LD. 
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1. Introduction 
Integrating students with learning disability means that the student will be placed into regular class rooms and 
taught by regular teachers. With the changing global educational system and the awareness gathered through different 
communication media, it has become inevitable to develop our educational system to accommodate and integrate 
students with special needs. The educational system in United Arab Emirates emphasizes on greater importance to 
educating students with Learning Disability like NCLB and IDEA.  
However, the current academic environment in majority of the schools is not adequately equipped to accommodate 
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students with special learning needs. The challenges faced by LD students are very well discussed in the academic 
circle, but only few studies have been done to understand the difficulties faced by the school authorities. Initiatives 
taken to integrate these students into normal schools are below the required expectation, and will require some serious 
measures to improve the current situation. 
According to teachers from different schools in UAE around 25% of the children were found to be classified as 
underachievers (Rania Moussly, 2013). However, all underachievers did not have learning disability. Despite having 
potential and opportunities for learning they were unable to attain normal success in school, because they had 
deficiency in one or more areas of learning.  
It is therefore necessary to clarify the term “Learning Disability”. Learning disability is defined as a ‘’disorder in 
one or more of the basic psychological process involved in understanding, or in using language either spoken or 
written. The disorder may manifest itself into an imperfect ability to listen, speak, read, and spell or to do mathematical 
calculations’’. “Early identification will be the most crucial factor influencing the eventual school success of children 
with learning disability” (Koegh, 1977). A student or an adult with learning disability can achieve up to his or her full 
potential, if he or she is taught using appropriate techniques designed to meet their learning style and educational 
needs. 
1.1 History of support system in UAE 
UAE Government and its people have great concern towards the people with special needs in the country. The 
philosophy of inclusive education at schools in UAE was conceived by His Highness Sheikh Khalifa Bin Zayed Al 
Nahyan, president of the UAE and other Ministers in various Ministries. As per the federal law 29/2006, it states that 
‘special needs in themselves are not an obstruction to join or get an admission into any educational institution, no 
matter whether it is private or public institution.  
The provision of special educational programs and services in the UAE evolved since 1979. In 2006, the special 
education programs and services were extended up to 9th grade. Currently special education teaching is considered as 
individualistic and it will be difficult for educators to come out of that concept.  The aim of integration is to break 
down the barriers that separate general and special education and also make the student feel that they are not different 
from other students in the community. Many factors influence the regular teacher’s perception in integration; like 
teacher’s willingness, efficiency, skills, and also the support from school personnel’s. One of the important aspects of 
integrating special need students into the normal classroom is that of the regular teacher’s attitude and perception 
about the process. It is very important to promote the sensitivity and awareness about this to the teachers, since their 
classrooms are very challenging with diverged students. The school authorities’ positive attitude is a very important 
factor for successive inclusion. It is important that the school authorities realize that “all students are welcome into 
regular classrooms, and that regular and special educators will need to share responsibility of educating all the 
students’’ (Rose, 2000). 
However, the educational authorities have to realize the importance of assessing the needs of the particular school 
before they try to enforce such inclusion. Majority of the Asian schools do not know where to start or how to implement 
a proper system in the school unit to successfully integrate special need students into normal classrooms. Failure to 
include the input of practitioner in change effort is likely to result in distortions of the intent of the initiative (Williams 
and Shellenberger, 2000). To consider this situation the current study was designed to measure “Teacher’s perception 
towards Integrating Students with Learning Disabilities into Regular Classroom Environment” in Abu Dhabi and 
Dubai Emirates. Majority of the schools participated in this study were Indian and Pakistani schools. The Researcher 
also attempts to explore many other issues regarding teacher’s perception of integration through this study. The survey 
attempts to identify teacher’s perception and level of success in inclusion, along with identifying the percentage of 
regular teacher’s agreeableness about the integration process. Finally the survey also tried to uncover most of the 
challenges faced by the regular teachers in integration process.  To sum up this study the researcher assumes that the 
success of integration will largely depend upon the quality of regular teachers and their positive approach towards the 
integration process. 
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2. Objectives 
x To find out the percentage of teachers by age, gender, level of education, field of teaching, teaching experience, experience 
with LD students, different special education programs available in schools, types of disabilities among school children and 
the schools providing special education services. 
x Analyze the teacher’s perception towards LD students and the integration process in regular schools. 
3.  Hypotheses 
x There is no significant difference in the perception of teachers towards the integration of children with LD regardless of their 
age, gender, education level, field of teaching, teaching experience in both Abu Dhabi and Dubai schools. 
x Teachers have favorable perception towards integration. 
4. Literature Review 
Previous researches have been found to support the present work, and the current educational changes initiated by 
the Ministry of educational also stresses the importance of knowing the “perception of regular teachers in integrating 
LD students into the normal class rooms. “Vaughn, Schumm, Jallad, Slusher&Samuell (1996) mentioned several 
aspects which might cause teachers to raise objections to inclusion, such as the larger classes, budget constraints, 
teachers' work load, difficulties in standardized evaluation etc.. Few teachers claimed that they had chosen to teach a 
specific discipline and not special education, and the inclusion policy forced them to enter areas they were unsure 
about or not interested in it (Vaughn, et al., 1996).Teachers were also concerned that they are under equipped to meet 
these students’ emotional, social or educational need, since they were not trained to handle these students in the regular 
classroom (Idol, 1997). The number of disabled students serving in normal educational settings has been increasing 
over the last few years. (USDOE, 2001). However many teachers are unequipped and are not willing to take any 
additional responsibilities, but just continue with their normal duties.  Another study conducted by (Nasreen, 2001) in 
Saudi Arabia showed that both general and special education teachers had positive attitude towards the integration of 
students with learning disabilities. The studies also revealed that Saudi schools are not well equipped for the full 
inclusion of students with Learning Disabilities due to, lack of proper infra-structure, trained teachers, diagnostic tools 
and clearly articulated regulations.  
Conducting the current study will enable us to understand the present situations prevailing within both the emirates, 
and the prerequisites required for integrating disabled students into the normal school settings. In spite of having all 
the positivity of integration into the mainstream classes, teachers are concerned about the LD students emotional, 
social and academic adjust in the normal setting. Some teachers felt that inclusion would bring little benefit to students 
with disabilities and, consequently they questioned the advantages of inclusion (Heiman, 2002; Priestley &Rabiee, 
2002).  
5. Research Design 
5.1. Sample  
A sample of 200 male, female teachers and school authorities were part of this survey from different schools in the 
Emirates of both Abu Dhabi and Dubai.  
5.2. Tools for data collection 
A five point perception scale having 25 items was constructed to collect data’s from the teachers regarding their 
perception of integrating students into normal school settings. This scale is a modified version of Opinion Relative to 
Integration of Students with Disabilities or ORI (Larrivee, 1995). The researcher modified the survey after reviewing 
the literature and considering the current situations prevailing in UAE schools. It had 10 negative items and 15 positive 
items.  
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6. Analysis and Interpretation  
Descriptive statistics was used to analyse and interpret the data. 
 
Table 1: Demographic Data  
Variable Count % Variables Count % Variable Count % Variable Count % 
Gender Attend LD courses Teaching field Special Education Programs 
Male 74 37     Yes 44 22 Science 87 43.5 
Resource 
Room 11 5.5 
Female 126 63     No 156 78 Art 30 15 Co-Teaching 68 34 
Age 
LD Students Presence in 
classroom Language 38 19 Counseling 91 45.5 
<31 51 25.5 Yes 87 43.5 Others 45 22.5 Others 30 15 
31 – 40 98 49 No 113 56.5 Teaching experience Type of Disability 
41 – 50 42 21 Total students 
< than 1 
year 3 1.5 
Learning 
disabilities 6 7% 
> 51 9 4.5 
< than 
500 6 3 1 - 5 year 94 47 ADD/ADHD 29 33% 
Education level 
501 - 
1000 26 13 
6 - 10 
year 53 26.5 Others 52 60% 
Bachelors 68 34 
1001 - 
1500 72 36 
> than 10 
years 50 25 Location 
Post 
Graduate 103 51.5 
1501 - 
2000 41 20.5 Attend workshops – LD Abu Dhabi  74 37 
Others 29 14.5 
> than 
2001 55 27.5 Yes 99 49.5 Dubai  126 63 
            No 101 50.5   
 
The above table shows the gender distribution of participants. 37% of teachers were male and 63% were female. 
In Dubai and Abu Dhabi schools the numbers of male teachers were low in numbers due to low paid salaries especially 
from Indian & Pakistani schools. Around 25.5% of the participants were below the age of 31, 49% were between 31 
to 40, 21% were between 41 to 50 and 4.5% of the teachers were above 50 years of age. The education levels of 
participants were as follows (51% Post graduates, 34% Bachelors and 14.5% were with other degrees). 47% of the 
teachers ranged between 1-5 years of experience, 26.5% had between 6-10 years and 25% had above 10 years of 
experience. Among the teachers 43.5% had LD students in their classes, while 56.5% mentioned that they could not 
recognize any LD students in their classes. 
On the student strength, 56.5% had between 1001 – 2000 students, 16% had less than 1000 students and 27.5% of 
the schools had more than 2000 students.  Of this 45.5% of the schools were having counselling services, 34% had 
co-teaching services and 20.5% of the schools had resource room and other supportive services. In this study only 
4.72% of the students were identified as learning disabled and 22.83% was identified as students with ADD/ADHD. 
Around 72.44% of the students were categorized with other disabilities including physical handicaps etc. Among the 
surveyed schools 63% were from Dubai and 37% from Abu Dhabi. It was noticed that the teachers from Dubai had 
more awareness about LD and special education services comparing to the schools in Abu Dhabi. 
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Table 2. ANOVA between Mean perception Gender, Age, teacher’s education level, teaching field, teaching experience, presence of LD children 
in the class and location. 
Variable Mean SD N T P Sig. Variable Mean SD N T P Sig. 
Gender Teaching field 
Male 75.8 7.2 74 2.92** 0.004 0.01 Science 77.3 6.2 87    
Female 78.7 6.7 126    Art 75.9 7.7 30    
Age Language 79.3 8.3 38 1.46 0.23 0.01 
<31 76.1 7.8 51    Others 78.1 6.8 45    
31-40 77.6 6.8 98 2.71** 0.069 0.01 Teaching experience 
>41 79.3 6.5 51    <  6 years 77.2 7.2 97    
Education level 6- 10 year 78.5 7.9 53 0.56 0.57 0.05 
Bachelors 75.2 6.9 68    > 10 year 77.4 5.8 50    
Post 
Graduate 78.8 6 103 6.61** 0.002 0.01 Presence of LD child in the class room 
Others 79.3 9.2 29    Yes 78.4 7.6 87    
Location No 77.1 6.6 113 1.3 0.2 0.01 
Abu 
Dhabi 77.3 7.3 74 0.5 0.621 0.05 
 Dubai 77.8 6.9 126       
 
One-way analysis of variance was conducted to evaluate the relationship between perception of male and female 
teachers toward the integration process. The ANOVA was significant at (T= 2.92** and p=0.004). Results indicated 
that there is a significant difference in their perception among two groups across gender. Female teachers were found 
to be more favorable in their perception than male teachers, hence the hypotheses is rejected. It was found that both 
female and male teachers have favorable perception towards integration process. Even though female teachers were 
more enthusiastic and passionate towards dealing with LD students, their male counterparts were found to be impatient 
to deal with these students. However, other studies that investigated teacher perception toward the inclusion of students 
with disabilities into regular settings, found that female teachers were inclined to have more favorable attitudes 
(Leyser&Tappendorf, 2001.Contrary to this, other studies found that male teachers were  significantly more confident 
than females, in their ability to teach students with disabilities (Jobe, Rust, &Brissie, 1996), or they had more positive 
views about inclusive education (Lampropoulou&Padelliadu, 1997). 
ANOVA was done to evaluate the relationship between teacher’s perception and age. The results showed that there 
was significant difference in the perception of teachers with different age groups. However a slight difference was 
observed in the perception of teachers who were above 40 years. Teachers who were above 40 years had more positive 
perception than teachers who were less than 40. This difference could be due to their experience and maturity in their 
age.  Another study revealed that younger teachers appeared more accepting of inclusive trends than their experienced 
counterparts (Cornoldi et al., 1998; Harvey, 1985). A further analysis on Scheffe’s multiple comparison test revealed 
that bachelors and post graduates teachers had more favorable perception towards integration than teachers with other 
degrees. 
As mentioned in the above table No 3, teachers from different field of teaching expressed the same kind of 
perception towards integrating students into regular class rooms. However the science and language teachers were 
concerned about the time limit for completing the vast portion and giving individual attention. 
The test of ANOVA revealed that there was a significant relationship between teacher’s experience and perception 
towards integration process. Teachers also commented that having the presence of a special education teacher and 
their instructions in between the class hours were stressful to other students, and this was also interrupting the class 
room disciple. 
There was also significant difference observed in the perception of teachers who taught LD students in the class 
room and who did not. Teachers who experience the presence of LD students said that, handling LD students in the 
regular class room is not a challenge, if the classrooms and the teachers are well equipped to train them. Other students 
are also happy to accept the students, but they noticed that sometimes this segregation affect the self- esteem of the 
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LD student, since they compare their abilities to learn with other regular student in the class room. 
There was a significant difference observed in the perception of teachers in Dubai and Abu Dhabi emirates. The 
teachers in Dubai schools had awareness and were found to be better equipped to handle students with LD. Majority 
of the surveyed schools in Dubai had adequate supportive system to effectively handle the LD students. However the 
teachers in Abu Dhabi schools showed their favorable attitude towards the survey results. However during the one to 
one discussions, they expressed their difficulties such as lack of experience, skills, time constrain and lack of 
motivation and support from the school authorities.  
A major concern heard from Indian school teachers were that they are overloaded with work while the 
reward/remuneration from the authorities is very little. One teacher articulated that their salary is less than the salary 
earned by a ‘house maid’ (domestic help). Another parent teacher said that they are worried about their child’s future. 
Teacher’s caliber and skills are very important factors for a student’s overall development including academic and 
personal skills. Manly skilled teachers are changing their career due to the poor remuneration and they also find their 
way to get highly paid jobs. The authorities should consider this with concern and also understand that the teachers 
remain motivated, since they are responsible for molding the future of the next generation and the country. 
7. Level of Teacher’s perception towards the integration of students with Learning Disabilities into regular 
classroom environment 
To understand the teachers overall perception about the integration process, descriptive statistics were used and explained 
through the following table: 
 
Table 3: Percentage distribution of sample according to Perception 
Perception Count Percent  
Poor 104 52%  
Moderate 96 48%  
(Poor: 0 -77, Moderate: 78 -103, Good: >103) 
As shown above, 52% of the teachers were found with unfavourable perception towards integration, while 48% of the teachers 
had moderate level of awareness about learning disability and integration policies. 
8. Discussion and Conclusion 
The current study found that teachers had an overall negative perception towards integrating students with learning disability in 
the normal class rooms. The analysis confirmed that the age, gender, educational level of the teachers and awareness about LD had 
a significant influence on their entire perception about integration process. Some important variables are discussed in the following 
paragraph. 
The teacher’s willingness to integrate students with LD is also significantly related with different support system provided by 
the school. Teachers were more willing to support LD students, provided they get adequate resources and support system from 
their respective schools. As supported by the previous studies, the current study also reveals that female teachers had more 
favourable attitude towards LD students and integration process. The research also revealed the importance of teachers’ awareness 
about learning disability. It was surprising to find that some teachers still consider LD similar to Mental retardation. During the 
survey it was noted that some teachers commented that ‘We do not admit any ‘retarded’ students in our school.’ In fact the school 
authorities have to initiate in arranging more workshops and seminars to create awareness among teachers and also motivate them 
with the required resource and reinforcement. This should become an integral part of integration process. The result also revealed 
that substantial differences of perception were found in teachers with different educational back ground and age. Teachers with PG 
and above had a higher favourable perception toward the process, and this could be due to their awareness and exposure to the 
topic. It was also revealed that age and maturity are other factors which influenced their perception. In this study the teachers who 
were above the age of 40 were more confident and positive in their perception towards the integration process than teachers who 
were less than 40. While some other studies point out that teachers' attitude to inclusive education are typically positive, (Avramidis 
et al., 2000; Kuester, 2000; Schmelkin, 1981). 
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9. Implications 
 The significant implication of the study shed lights on the following facts: 
x Regular school teachers need to have more awareness on LD and teaching strategies to remediate skill deficit among LD 
students. School authorities have to provide enough support systems like resource rooms and special education services to 
improve the quality of training and also improve their skills. Improvement in teacher’s monitory compensation will bring in 
commitment to perform better. 
x Another component for negative perception among the teachers is their low remuneration. This was mainly observed in Indian 
and Pakistani schools and was also affecting their motivation level. 
10. Limitation 
One of the major limitations of this research was the difficulty of having access and permission to survey government schools 
in both the Emirates. Majority of the schools participated in this study were of Indian and Pakistani curriculum schools. 
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